
 
 

Briefing Guide:  Interactive audio-visual support and reinforcement for music 
ensemble learning and teaching 

 

Aims  
 
 
 

 To provide students with audio-visual recordings of music performance 
classes/rehearsals 

 To facilitate student engagement and allow the sharing of learning experiences 
between groups who cannot share the same space due to limitations of space and 
capacity.  

 To encourage the use of technology in areas of study that have not traditionally 
utilised VLEs or other forms of technology enhanced learning 

 To share best practice amongst a team of lecturers on a set of modules 
 

Context 
 

The BA (Hons) Applied Music is a comprehensive, four-year interdisciplinary programme of 
study which aims to encourage a full appreciation and understanding of all music in 
contemporary society. It caters for students from all music backgrounds and with a diversity 
of interests. Performance is an important aspect of the activities of the programme and all 
students participate in a number of performance groups. In addition to classroom learning, 
students are expected to support their learning through practice, critical listening exercises 
and public performances. The project impacts on the learning experiences of all students on 
all levels of the programme by developing critical reflection and engagement by both 
individuals and groups. 
 

Approach used 
 
 

Through the use of a video camera, stereo microphones and a computer, recordings were 
made of in-class performances by student groups. These could be watched and critiqued 
immediately in the classroom to identify strengths and weaknesses in a performance or 
could be shared using a VLE for critique through forums or subsequent class reflection. The 
process aids understanding the importance of stage presence, interpersonal relationships 
and interaction with other group members, all of which contribute to a performance. The 
development of critical reflective practice can inform the experiential learning of the 
classroom space. Recording technologies can respond to the needs of learners and 
encourage the development of critical reflection. 
 

What worked and why? 
 
 
 

The project facilitated more discussion in class than had previously been the norm. There 
was an increase in self- and peer- assessment and students made a greater effort to prepare 
for class through practice prior to recordings which would be shared.  Despite some 
limitations, the intervention was successful in motivating students to consider their own 
learning and develop higher-order cognitive skills.  The intervention was not overly time-
consuming to implement (for staff) or participate in (for student) and had a noticeable 
impact on classes - it helped initiate discussion and highlighted gaps in learning amongst the 
student group.   
 

Challenges 
 
 
 

The main challenge was utilising portable technology that allowed for quick recording and 
upload of high quality audio-visual resources. As there was a delay in acquiring the camera 
and microphones of the specifications requested, a trial was undertaken using a small zoom 
recorder. This had limited memory and poorer quality than what will be achieved with the 
equipment that has since been acquired and which will be utilised from September. 
 

How this can support 
learning and teaching? 
 

The development of critical reflective practice can inform the experiential learning of the 
classroom space. Recording technologies can respond to the needs of learners and 
encourage the development of critical reflection. Recordings can aid a student’s preparation 
for class and also facilitate some learning for students who may be absent from a class, albeit 
with limitations. 
 
 



 
 

Shareable outputs 
 
 
 

It will be possible for staff on the team to share the resources and develop standardized 
work practices across the groups. Where large classes have to be broken down into working 
groups, it allows staff and students to share experiences and offer constructive criticism in 
support of other groups. 
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